9/29/2017

;
i
|
{

“Drilling down™

For
Mastery

Student
control
over
learning

Problem
based
learning
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[ Most can learn most things given enough time and appropriate teaching J The three major messages for us:

i.Almost all (e ]

i LS ] « the more transparent we make the learning
can learn most (=3 i hel| i i
. than others tr::‘of:e':s goals, the more likely the student is to
mqsgfgry engage in the work needed to meet the

goal.

1. Three
assumptions

Begin with ¢ the more the student is aware of success
short (5-8 min) criteria, the more s/he can see the specific
review of actions that are needed to attain these

previous criteria

"I;he 5 Principles of learning

4. Only 15%
of lesson to be LMosfeAry 3
new ‘“;"'"9 o the more feedback there is about progress

3. Demonstration of
mastery at the end of
each lesson

(specifically from prior to desired outcomes)
the more positive attributes to learning are
developed
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" 1. What skills are emerging?

2. What skills are secure . wi—
3. What skills are developed "=
o and are ready be built upon?

e
= 4. Next step? e
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Top ten design questions to help promote growth mindsets.

+ 1. Something went wrong? Great! How can you use this mistake to
improve your design?

+ 2. Finished? Really? Have you put in the effort to achieve a result
you are proud of?

+ 3.Stuck? Awesome! What can you try next? What other ways might
there be?

* 4.Not happy with your design? Fantastic! Who can you seek
feedback from to make your design better?

+ 5. Want to break the rules? Excellent! What new ideas will you try?
What risks will you take?

+ 6. Finding it tricky? Wonderfull What will you practice to get
better? What strategies will you use?

* 7. Not the best? Brilliant! Who can you learn more from?

+ 8. Don’t know what to do? Terrific! How will you tackle this
challenge?

+ 9. Easy? Right! How can we make this more challenging for you?

+ 10. Proud of your design? Congratulations! Where to next? What
are your goals?
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Or 4 3 Just can't
"Perfection | — ) =~ seem to
anxiety" remember

1. Apparently 2. Easily overloaded
lacking m%/
Struggles PR T o Issues: -
to get it i - "No o~ Struggles
down on 6. Talks a great labels | to spell
paper narrative but..." 3. Talks
subject jargon
correctly
—
4. Struggles with A
reading 4. Flatlining z::ff::i::
progress from
starting points
Reasonable Reasonable
decoding but @))[?7 | comprehension
limited L | - except when
| comprehension reading py 2016

"Notice and adjust”

evelopd
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Moving from “judge and be judged”
to
“Learn and help learn”
Dweck 2010
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Dweck took 2 groups of
10 year olds

+ Both given the same “slightly too hard problems”
+ One group praised for being smart, gifted etc

+ One group praised for effort, motivation and
process and “not yet but soon”

On the next task:

+ “Smarts” group said they would probably cheat -
also looked for students who did less well to
compare. They ran from difficulty.

« “"Effort/Not yet” group - were excited about the
next task and embraced difficulty as a learning
curve to the future.
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The Message? When USA teachers:

* Built a bridge to “yet"”
* Praised wisely
* Rewarded process, not smarts........

A group of S3/Year 8 Native American
students in Seattle, from very, very low
income backgrounds, did much better
than the “Microsoft kids" from very
prosperous backgrounds. So.........
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Top ten design questions to help promote growth mindsets.
1. Something went wrong? Great! How can you use this mistake to
improve your design?

{ « o
pra'sa pmcﬁssl nOt smarls 2. Finished? Really? Have you put in the effort to achieve a result
you are proud of?
Improvement 3.Stuck? Awesome! What can you try next? What other ways might
there be?

4.Not happy with your design? Fantastic! Who can you seek feedback
from to make your design better?
5. Want to break the rules? Excellent! What new ideas will you try?

What risks will you take?
6. Finding it tricky? Wonderfull What will you practice to get better?

Better to

praise the 6rit

"tangible" What strategies will you use?
7. Not the best? Brilliant! Who can you learn more from?
8. Don't know what to do? Terrificl How will you tackle this challenge?
9. Easy? Right! How can we make this more challenging for you?
[ Inferest 10. Proud of your design? Congratulations! Where to next? What are
your goals?
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The bottom line?

* Praising natural intelligence takes it out Wlh ll‘l“d‘d.m’| wulll
of the student's control - no recipe for wnot yet' marking ‘

responding to failure

* Praising effort etc. gives a variable
students can control - “in control of

1 YOU AR
SOMETHING YOU'VE

their success” - or otherwise! ST REVER HAD,
(AIATvrT IHEN YOU'YVE
v 60110 00
0 Litwu: SOMETHING YOU'V
[ 2asen: NEVER DONE
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The essage s
the Evidence!
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Establish a No Excuses Policy!
This can be harder then we might think......

Most teachers will say they have high expectations

“In initial discussions with school staff, this notion
(all students can achieve high standards given
sufficient time and support) is rarely rejected, but it
was frequently qualified by all sorts of “Yes but....”
excuses as to why such a notion was generally true
but didn’t apply to some or even all their students”.
Fullan, Hill & Crevola 2006

Issue:
They think better than they read
Or read better than they think

+ Students with high decoding but poor
+ They would not have understood the text

* To improve their reading levels they need

The simple view of reading as a way to explain reading
difficulties
Nicholson, Tom | Stewart-Brown, Barbara 2013

reading comprehension in this study also
had poor listening ability.

material even if we had read it aloud to
them.

to improve listening comprehension.
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[ Opportunities for rehearsal are criticall J

Mobile phone Ttem on
digit = 1 iten ping list

Mnemonics
do it for
some

"Meaningful
grouping" makes
units’into one item



http://www.aare.edu.au/publications-database.php?author_name=Nicholson,-Tom-|-Stewart-Brown,-Barbara
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Studies on Reading Factors

Studies showing good word recognition
' skills can be developed in the absence of
it q“m well good comprehension:

nderstands
Often u ) struggle Snowling & Frith 1986
b"':::sm”"” | Stothard & Hulme 1992

: Studies showing that good comprehension
lﬁ”" can be developed in the absence of good

g’m h word recognition skills:
Catts, Adolf & Weismer 2006
Spooner, Baddley & Gathercole 2004
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Questions and Statements
Stems for Evaluating

o Which ia the bethar solution %07

1 Judge the vates ol What 00 you e adeut.?
o Dobond your pultion et .1

+ Doode: s 3 guod o bat thing? Whart 4 ywat nsons!
o Now woult o hrve Anedied. .t

o Wt changes fa. wauld you eameand!

o How iecive et

+ What a0 the Camoquoncan..)

o What infacace wil_have o owr bres?

o Wt 0o the pood and 2o oY

+ Wy i el vt

+ What a0 the sbwrativm !

o 0o vl g & whe wit lesa!

Questions and Statements
Stems for Analyzing

o Whch everis could sul have happened?!

o N Jappeted, what might e ending have Seen?
v Howie smilarte..?

o Wut do pond s 5 e pass e owlomes?
+ Wy did_chaeges ocor?

+ Explain whot ast huve happered whee...!

o Wt 09 soome of the problems ol?

+ Distingadsh botweee..Y

o Wast were some of Lhe mafines Debind..7

o W0t ws e tamvng point?

o Wt was fhe praen with..?
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Questions and Statements
Stems for Evaluating B

+ Which is the bettr sokition %07
1 Judge the vates ol What 40y thesk sbout. !
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Questions and Statements
Stems for Analyzing

+ Wvch everts could sat have happened?

o I Jappeced, what might S snding havs Seenr?
o Howie smilarte,.?

o Wt do pond e 25 e s le sulones?
+ Wy did_chaeges ocor?

+ Explain whot mast huve happered whee...!

o Wit 309 somme o the problema o)

+ Distingudsh betweee.Y

o Wt were somme of the mafines Debind.7

o Wt ws 90 tamvng poit?

o Wt s e pralem with.?
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The SOLO Taxonomy with

sample verbs indicating levels of understandin
Creare
Formware
CGenrrol
hize
Refecs
Theortor
Crilecr
g
e

Léenity
Neme
Fol

Fait ]! |
Incampan

peine

Miwcraral ALRTII Yewiled Abntedet

Solo-"Extended Abstract”
Connections made within an
Beyond a given subject area
Able to generalise and
Transfer underlying principles
And ideas to other situations|

Solo-"Unistructural”
Making fairly simple
And obvious connection

Solo-"Relational”

Appreciation of parts in relation
To whole — able to analyse elements
From multiple sources rather than
regurgitating

Solo-"Multistructural”
Number of connections mad
Between individual elements
But those supporting a unifie]
Picture are missing

3 Blooms Taxonomy - Revised

Stick your post \

it note where /‘\
/A
f \

you are NOW
{ Crting
| can suggest ways that might prevent certain acts of \
“progress driven” pollution occurring in the future

| can compare and contrast at least two examples of M
pollution and evaluate whether progress is to blame

| can explain an act of pollution and analyse why
some people believe progress is/is not to blam

Ardyairg

Aprlying

| can describe one way that progress can Undesstarding

be linked to pollution

| can name an act of pollution which
is driven by “progress”

Remembering
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What’s your progress?

don’t know anything about the nervous system,

know what the rervous system does,

can cexcribe the structures of the brain.

can explain the functions of the brain related to #s structures,

can reiste the functions of the brain ta its role in the nervous
system
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The SOLO Taxonomy

The SOLO Taxonomy

learni

e learni

No learning Surface learning Deep learning
ey
I can relate
the
behaviour of
the earth
(mountain
o ranges,
- can
T can tell describe all :‘;:;’?:i‘::
you about the rock impact of
the types AND these
processes tell you
i that furn about the e
o - I can tell on rock process in
» you the into the rock
types of another cycle
rocks

Oh. We're
doing rocks

today are
we?

Between
themes or

beyond subject

Multi topic
deep learning

(themed)
deeper
learning

I can relate

the
behaviour of

~

L 1 can the earth
L= I can tell describe all (mountain
can te you about ranges,
I can tell oy the rock corthenies
- you the ‘types AND
. rocesses etc) to the
o names of Ls tell you ot
I can tell all the that turn about the oot
you the rocks on rock process in
name of a into the rock process
rock. another cycle
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T T 1 T
I Uni-structural :Write one fact about the topic on a . I n m m
post-it p—" Ib-.'_”:"" iy F_ e P— T
= = i )
"= o e
Multi-structural: — e =
I" Now stick your Post-It note on the board. While you're there, have a o1 IR .. 7 by b
lock at everyone else's points...already progressing! M nrwvc e Svasinr e e
I T e AT R Tl -
e
: s T =TT T :.-_.z :;:
In pairs, come up to the board and pick 3 Post-its that have T e e -
something in common, For example about one particular i [ ——— :“__ retzmard PR
character, satting or idea, Combine your paints into a short ! s tm ooz
paragraph and use connectives. ! Th— —— Vi
® Extended abstract : Add at least one sentence to your Sofo Taxonomy Wordmat Somses
‘ paragraph that begins with one of the following: "1 think this o
Is really effective because..” or "This made me think TR
about.."” 5

Issue
Strategy:
Geod understanding but  Contextualised guessing,

comprehension not matched reciprocal teaching
by decoding and/er fluency and

“question stems”
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Whole School Training 2017/18
(more details on www.actiondyslexia.co.uk )

The titles below are interactive and inspirational whole/half day training

A = i F opportunities for full staff/groups of staff in primary and secondary schools.
P'e‘_’se Ch?CkOU? 137 website - www.actiondyslexia.co.uk for Each title can stand alone or schools can "pick and mix" - bespoke training is a
articles, links, books and more specialty. All training is Primary or Secondary focused as required.

Neil regularly goes into classes to model inclusive strategies while being
Please follow me on: observed by teachers. This leads nicely into plenaries and/or as the basis for a

« Twitter - @actiondyslexia - please tweet, add pictures whole school fwilight.
from the training, tag me in photos of any improved work
completed by your students using new strategies

+ "Too many on the SEN Register?” - inclusive strategies which help
individuals without giving individual help. This training equips class teachers
with "just enough” SEN skills o notice and adjust for students with clear

+ Facebook - Action Dyslexia Ltd. Please follow and comment '_;‘rf‘i"gf"eEds t:‘” ""”h;’”f;’f"”g“' '“t;f's cer denth " Life withot
L . . . + "Going for mastery - drilling down for greater depth.” Life withou
on training etc, especially things that worked well back in levels provides opportunities to provide stretch, challenge and risk for
class. students with age/ability appropriate thinking but who struggle with weak
basics. Evidence validated solutions are modelled and discussed, based
. f . . around formative evaluation, alternative evidence of achievement and
Please get back_wrrh any questions and I will respond as scaffolding to create deep learning that sticks.
soon as I can - info@actiondyslexia.co.uk opa92017 Copyrght Nell Mackey 2016 w®
O - - —



http://www.actiondyslexia.co.uk/
mailto:info@actiondyslexia.co.uk
http://www.actiondyslexia.co.uk/
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"Get it right for Dyslexia - get it right for all”. Current research
validated solutions are discussed and modelled to raise the achievement of
students on the Dyslexia Spectrum in ways that extend the learning of all. -
with a special focus on students with clear dyslexic type learning needs but
without official labels. The training can also be extended to include AD(H)D
and ASD, as featured in Neil's books "Removing Dyslexia as a Barrier to
Achievement" and “Total Teaching” and as presented annually to Trafford
NQT groups.

“Writing skills for reluctant writers, especially boys - but great for girls
too” Using the best of current research, this training shows how to
support students to generate, select and process their ideas - and then get
them down on paper. Ina very practical and interactive session, a variety of
styles and genres can be covered, from fiction and persuasion, through
reports and, of particular importance, exposition. This training stands alone
and works well when modelled lessons lead into discussion and feedback.
“Comprehends well but struggles to decode - or decodes well but
struggles to comprehend.” Another very hands on training opportunity
which models a range of practical, whole class strategies to improve the
functional literacy of vulnerable groups. The strategies work well for
second/additional language learners as well as native speakers.  This
training combines well with “*Writing Skills" above.
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+ "“Can't seem to r ber from one t to the next.” This session
presents insights and solutions to address issues with working memory -
specifically to create the "memory lite" classroom. Current research is
spun into strategies and solutions to ensure that, when students are stuck,
it is because they are genuinely stuck, not because they have forgotten
what to do next! Learning for tests/revision skills can also be included.

Workshops for students and parents - these very interactive, practical and
fun events work well at the end of a full/half day session with staff and/or
students.

+ ‘"Learning how to learn” or “How to wake up in the morning still
remembering what was learnt the night before.” This twilight/evening
session can be for students, students with their parents (which works
really well) or just for parents. It models effective revision strategies
based on current thinking around the psychology of learning.

+ "Taking the Hell out of homework” - a session for parents based on
Neil's book of the same title. It offers strategies and solutions around
typical homework tasks, including tackling comprehensions, learning
spellings, getting ideas down on paper and learning for test. Managing
behavior for learning at home is also included.
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